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Gifted children and adults see the world differently because of the complexity of their thought processes
and their emotional intensity. Dabrowski’s Theory of Positive Disintegration (TPD) helps us understand
the intricate inner lives of the gifted. He coined the term “overexcitability”(OE) to describe 
characteristics he observed in in bright and creative children. Overexcitability (OE) can be expressed in 
five areas:  Psychomotor, Sensual, Imaginational, Intellectual and Emotional. Psychomotor OE is 
characterized by a surplus of physical energy. Sensual OE is enhanced sensitivity of taste, touch, sound, 
sight, and smell.  Imaginational OE is demonstrated by creativity, inventiveness and vivid visual 
imagery. Intellectual OE involves an insatiable quest for knowledge, curiosity, and love of ideas. 
Emotional OE includes intense feelings, strong attachments to others and empathy. Research has been 
conducted in Spain on OEs and giftedness. Dabrowski also described five levels of development, from 
self-centered to altruistic. He proposed that the OEs, combined with high intelligence and talent, result 
in greater developmental potential to attain high levels of personal growth and development.  
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The Columbus Group definition of giftedness as asynchronous development was created immediately 
after a training workshop on Dabrowski’s TPD.  The “heightened intensity” in this definition refers to 
the OEs. Asynchronous development places the gifted outside normal developmental patterns from birth
to adulthood, leading to social and emotional complications that can profoundly affect their future.  In 
preparing for life outside the family, it’s important for children to acquire a strong sense of belonging in 
a world where they may be misunderstood.  Normal social and emotional growth depends on a child’s 
ability to identify with and bond with other individuals. What happens when the gifted are unable to 
identify with their chronologically aged peers?  Their experience differs from that of their peers, due to 
emotional intensity and expanded awareness. We will discuss how we can guide our children toward 
handling emotions, building a positive sense of Self and being in the world in an authentic way.
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